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1 Introduction

In September 2013, Royal Opera House Bridge (ROH Bridge) 
was approached by Carmel Littleton, Director of Children’s 
Services in Thurrock to consult with headteachers - and 
a cross-section of cultural organisations - to explore the 
feasibility of establishing an enhanced cultural entitlement 
programme for children and young people in Thurrock.  

The long term purpose of this tailored programme would be 
to accelerate the development of young people’s imagination, 
aspiration, cultural understanding and creative skills through 
fair access to creative and cultural learning experiences.

The research process was designed to address the following 
questions:

•	 What	are	the	key	elements	of	cultural	entitlement?	

•	 What	level	of	interest	is	there	in	fairer	access	to		 	
 high quality cultural learning becoming more   
 assured for Thurrock’s school population?

  How might this be achieved? 

•	 How	interested	are	schools	in	adopting	this	approach		
 at the earliest opportunity by becoming a pathfinder 
 school1?

•	 Which	local,	regional	and	national	cultural		 	 	
 organisations are interested in getting involved by   
 prioritising working in Thurrock in 2014/15?

2 Research Method

Research was undertaken by Sally Manser, Head of the Royal 
Opera House Bridge and Emma Crook, Royal Opera House 
Bridge Programme Manager for Thurrock, Southend and the 
North Kent. 

Through desk research and professional dialogue, a 
discussion tool was established which identified key elements 
of a hypothetical cultural entitlement offer.  The tool (see Fig. 
1) formed the basis of initial conversations with Headteachers 
and cultural sector partners.

Dialogue with professionals who convene Headteachers’ 
consultative groups also enabled presentations to groups 
of senior school leaders from each phase of education in 
Thurrock, including Special Schools. 

The presentations were then followed by individualised 
conversations. At least half of Thurrock schools had face-to-
face contact during the research, with 12 of these having 
extended follow up interviews. 

Commitment, in principle, to participation in a pilot 
pathfinder school programme was sought.

Extended telephone conversations also took place with 
21 arts and cultural sector organisations of various sizes, 
including 11 identified by the arts council as National 
Portfolio Organisations. One prospective World Heritage Site 
and a Music Hub was also consulted. 

Main findings were collated and implications for the design of 
a cultural entitlement initiative for Thurrock considered. This 
report was then written to describe feedback received and 
make recommendations for next steps.

3 Starting points

3.1  What does cultural entitlement look like? 

The elements of the cultural entitlement discussion tool (see 
Fig. 1) were kept deliberately brief and not related to specific 
ages or stages. 

In a context where children may have missed out on fair 
access to cultural experiences at a young age, establishing 
age specific targets has little relevance.  Underneath 
each coloured button in the diagram there are significant 
underpinning details which were frequently elaborated on 
during research interviews. Schools feel more confident about 
delivering some features of this cultural entitlement map than 
others. 
 
These elements need to be planned as part of children and 
young people’s education and can be delivered in a cross-
curricular or subject specific context within and beyond the 
school day, both on and off site.  

A true entitlement also requires breadth.  For example, a 
school which is strong in its music offer may still not be 
providing a full cultural entitlement, if there is no dance offer. 
Establishing effective quality assurance is also a high priority.

Foundation Elements

•	 Children	express	themselves	through	the	arts

•	 Children	are	introduced	to	foundation	skills	and		 	
 techniques of arts curriculum areas, including digital  
 media.

•	 Children	present	and	share	their	own	arts	work	with		
 others.

Primary school teachers will be very familiar with this group 
of elements.  Whether finger painting or movement to music, 
using the arts to express how you feel is an important part of 
many KS1 and special school classrooms.  



Figure One – Elements of the cultural entitlement programme
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Learning how to mix colours; hold a pencil; clap in time to 
music; make interesting shapes with your body, are all very 
fundamental and familiar processes.  

‘Show-and-tell’ is also a pattern familiar to many teachers, 
where pupils share and talk about their work, developing 
evaluative language as they go.  

Assemblies; focus arts weeks; concerts; festivals and 
celebrations, are regular features of a school year which allow 
children to share their arts and cultural achievements with 
each other. 

Where families have not built creative activities, such as the 
above, into play with under fives, children start school at a 
disadvantage. 

Additionally, specific vulnerable groups such as refugees 
and asylum seekers may be less familiar with these early 
explorations and these fundamental skills may need 
nurturing.  With the pace of the growth of digital media, there 
are also fundamental technological skills and techniques 
which need to be included in this group of elements but can 
be overlooked. 

Progression Elements

•	 Children	access	learning	pathways	that	progress	their		
 interest and skills, at its most developed being able   
 to express a preference and specialise

•	 Children	lead	and	shape	cultural	experiences	with		 	
 their peers and the wider school community.

It is important that children can build their cultural 
understanding and extend their skills. This progress needs 
to be noted and valued alongside achievement in the wider 
curriculum. 

Where teachers are confident in assessing children’s artistic 
skill development, new work is pitched at appropriate levels 
of difficulty and children understand what they need to learn 
next.  When children have practical experience of the arts, 
they are also in a position to make choices as shapers of their 
cultural experiences. 

Leadership in the arts can begin very young, for example 
directing story making can begin in the home corner of the 
nursery classroom. It is sometimes tempting for teachers to 
keep the directing, curating, conducting, composing and 
choreographing roles to themselves – thus denying children 
access to some of the most exciting opportunities for cultural 
learning.

The pace of progress in cultural learning is sometimes 
hampered where specialist teaching is not available. 

Non-specialist teachers often need training or mentoring to 
refine their approach to planning and assessment. Teacher 
confidence and the availability of appropriately challenging 
resources are other variables in this equation. 

Cultural Sector Engagement elements:

•	 Co-creation	alongside	professional	artists

•	 Accessing	creative	work	from	diverse	cultures	and		 	
 times

•	 Learn	outside	the	classroom	in	a	range	of	cultural		 	
 settings

•	 Experience	high	quality,	live	professional		 	 	
 performance/see exhibited art work first hand

•	 Be	introduced	to	the	diverse	professional	roles		 	
 and technologies that make up the cultural   
 industries and understand the contribution   
 these roles make to artistic excellence    
 and our enjoyment of cultural experiences.

Cultural sector engagement with elements of the cultural 
entitlement agenda, can make a strong contribution across 
the curriculum and at all ages and stages of school life. 

When considering these elements, the learning gain is easily 
recognised by senior leaders who describe such experiences 
as memorable, influential and empowering.  

Deepening understanding about the backstage vocational 
opportunities in the cultural industries also helps to make 
such learning experiences authentically cross-curricular, 
particularly be referencing science, technology, engineering 
and maths. 

Barriers to participation mainly arise because of the resource 
implications - time, money, transport, staffing - and the 
organisational demands of working in partnership. 

Ensuring fair access to high quality experiences is equally 
challenging. Some opportunities are limited in the number of 
pupils they can take. Sharing costs with parents is not always 
possible and requires that parents recognise the value of 
these experiences. 



4 Main Findings

4.1 Responses from Thurrock Senior School Leaders
 
For  full lists of schools which engaged in research, please see 
appendices B and C. 

Every senior leader interviewed recognised that a local 
cultural entitlement initiative could form an important part 
of their school’s achievement and aspiration strategy. It was 
not difficult to gain commitment in principle to this initiative. 
Thurrock is changing. It is becoming a more diverse and 
exciting place to grow-up.  This initiative may help young 
people recognise this.

Senior leaders articulate that insular and parochial attitudes 
are common in their learning communities and that children 
and young people from Thurrock are often not used to 
crossing unfamiliar thresholds. Families do not know the 
value of things that they have little experience of. This 
initiative could help to bridge this culture gap.  It was a 
strongly held view that the initiative needs to have impact 
across the curriculum and over time. For cultural entitlement 
to be achieved for all Thurrock’s children it has to become an 
embedded part of the planned curriculum – not experienced 
in an ad hoc, opportunistic way. This initiative fights against a 
narrowing curriculum model.

There was also agreement that participation by schools has 
to involve a financial contribution to the initiative, with a 
view to building new spending habits among senior leaders. 
Although there is enthusiasm there will be a need to sell 
the benefits of co-investment. Sustainability of this initiative 
moving forward would require regular investment.  Further 
work needs to be done to ascertain optimum investment 
levels.

The need to identify a member of school staff as a cultural 
champion to tailor the initiative to school needs and 
manage the activity plan was widely accepted and seen as a 
professional development opportunity for a teacher aspiring 
to adopt a whole school role.  There was recognition amongst 
interviewees that the first wave of schools committing to the 
initiative - the pathfinder schools - would best ensure a needs 
led approach if an experienced staff member took on the 
role of cultural champion. 19 schools expressed an interest in 
becoming a pathfinder school.

There were strong views expressed that schools need to 
collaborate in order to foster a new professional network 
of cultural champions. Involvement in this initiative will be 
a boost to creative pedagogy.  Sharing expertise between 
schools is important. One primary headteacher commented 
that ‘relentless networking and partnership working is the 
way forwards’.

The work will have to have tight objectives and be rigorously 
evaluated and outcome focused.  For example, pathfinder 
schools could gain Artsmark or Artsmark Gold through the 
process. There are some interesting strategies in use in local 
schools that could be applied to monitoring levels of cultural 
engagement. For example, William Edwards School has 
developed something called an ‘experiential passport’ and 
monitors engagement with extended day activity through a 
bar code in students’ journals.  Similarly Arts Council England 
is currently exploring the concept of establishing ways for 
children to maintain their own digital ‘cultural passport’.

Where schools are below floor targets and chasing better test 
scores in order to avoid negative Ofsted judgements there is a 
perceived barrier to working on cultural entitlement. 

 Practical considerations raised by senior leaders:

•	 April	to	June	is	the	period	when	schools	allocate	their		
 budget for the next academic year

•	 There	have	to	be	some	economies	of	scale	available.		
 Off-site cultural learning provision that can    
 accommodate at least half a year  group or maybe   
 even a whole year group

•	 If	curriculum	time	is	lost,	the	learning	gain	has	to	be		
 clearly articulated

•	 There	will	be	a	need	for	external	co-ordination		 	
 through a delivery agent

•	 Transport	costs	will	be	challenging

•	 The	cultural	offer	needs	to	be	of	consistently	good		 	
 quality and be reliable.

The nature of the cultural offer

•	 Thurrock	has	a	shifting	demographic	–	accessing		 	
 cultural activity from diverse cultures essential

•	 Connecting	to	existing	initiatives	is		useful	such		 	
 as Opening Minds curriculum, Tilbury ; Chris Quigley  
 skills, Tilbury; Open Futures project; Grow it, Cook it   
 Film it, Ask it, Gateway Academy year 3 and year 7. 

•	 There	is	a	need	for	regular	reference	to	digital		 	
 technologies

Queries raised

As there are family hearts and minds to win, how will this 
work reach families? 
 
How will this initiative be managed and become sustainable 
over time? 



How might we complete additional research on more detailed 
mapping of the culture/heritage features of this entitlement 
agenda?

Is this initiative compatible with the recommendations of the 
Thurrock Educational Commission?

4.2 Responses from the Cultural Sector 

For breakdown of organisations contacted please see appendix 
A. 

There was an overwhelmingly positive response to the 
concept of Thurrock establishing a cultural entitlement 
initiative. 83% of organisations approached responded 
enthusiastically to our request to participate in the 
consultation process. All organisations interviewed expressed 
an interest and willingness to develop a bespoke and long 
term commitment to working in Thurrock, whilst also being 
able to connect Thurrock into their existing learning offer.

For example, Chatham Historic Dockyard Trust would develop 
and deliver pre and post visit workshops in Thurrock schools 
that meet the needs of the children and young people. A visit 
to CHDT would then provide schools with the opportunity to 
choose from a wide ranging selection of over 30 workshops 
currently offered to KS1 – KS5.

The size of the cultural organisations consulted varied greatly 
with Royal Opera House being the largest employer - approx 
1,000 - while the smallest organisation has only one full 
time member of staff.  The scale of the offer available varies 
from one targeted at a small vocational group, through work 
designed to accommodate a typical class size, to a work 
structured to meet the needs of a whole cluster of schools. 
Availability of the participation activity also ranges from all 
year round, to termly or more seasonal programmes, some 
influenced by tour schedules. 

For example, Metal Culture has experience of delivering large 
scale events working over many clusters of schools on an 
annual basis. During spring and summer term 2013 Metal 
worked on a project called ‘On the Line’ with 22 schools over a 
40 mile-area which reached over 1,035 young people.

Organisations based at High House Production Park are 
already working together to scope the practicalities of 
delivering a joint offer which will enable schools to access 
whole year group curriculum enrichment days at the site. 

Joint working, sharing skills, space and expertise will be 
crucial to the success of any cultural entitlement initiative. 
Organisations were asked how they would support other 
organisations working in Thurrock and what support they 
would like from other partners involved in the programme. 

It was clear from their responses that Cultural Entitlement 
in Thurrock should focus on developing ‘partnerships with 
purpose’ as one organisation referred to. This means that 
a planned approach to develop and encourage strong 
partnerships; sharing resources and skills; experimenting 
with ideas that work in other locations; encouraging creative 
sparking and sparring between partners. 

For example, there is a Cultural Education Partnership group 
established by ACE. They have identified three geographical 
areas where they will test a shared approach and greater 
alignment of their activities and resources. One of these is in 
Barking and Dagenham. It might be worth investigating this 
further. Organisations emphasised that cultural entitlement 
opportunities need to be planned into the yearly calendar 
and not left to chance. This was also a sentiment echoed by 
Headteachers.  

Another shared concept was the idea of a key contact or 
cultural champion, within the school setting to be responsible 
for developing the cultural entitlement offer in their school. 
The cultural providers were keen to have a number of 
planning and training sessions with the cultural champions 
prior to the launch of the cultural entitlement programme. 
One organisation suggested a residential training experience 
between providers and schools’ cultural champions could 
support those conversations to happen.

Many of the organisations have strong links with other 
cultural organisations throughout the region, country 
and Europe. The benefit of these providers working in 
Thurrock will go beyond their immediate portfolio and more 
opportunities will arise.

Practical Considerations

•		 Cultural	organisations	will	need	to	work	together		 	
 closely to ensure a cohesive offer and develop shared  
 ownership of the scheme

•	 Arts	organisations	planning	schedules	will	differ	and		
 run–in times will vary

•		 External	co-ordination	by	a	delivery	organisation		 	
 will be essential to retain the big picture, ensuring   
 communication channels are efficient and that   
 project management will run smoothly

•		 Planning	and	development	time	with	pathfinder		 	
 schools and their cultural champions will    
 also be critical, this will need to be prioritised

•		 Some	cultural	organisations	will	have	a	core		 	
 programme which they extend and make    
 available to Thurrock while others will tailor new   
 work specifically to local needs



•		 The	retention	of	a	portfolio	of	cultural	organisations		
 representing diverse art forms and cultural heritage  
 is essential

•		 Cultural	organisations	will	need	to	be	flexible	about		
 the scale of their contribution depending on needs   
 identified and logistical considerations

•		 Ability	to	work	with	classes,	year	groups,	whole		 	
 schools (primary) and school clusters will be   
 an advantage.

Queries raised 

The planned launch will occur at a time of major curriculum 
change when the arts are vulnerable and the humanities 
curriculum is undergoing major revisions. How will this affect 
the initiative?

Most cultural organisations are operating at reduced capacity 
and this initiative will stretch resources.  What kind of practical 
support will be on hand?

How will the initiative strengthen the local arts infrastructure? 

How can we extend the impact to families and carers?

How can we disseminate excellent practice?

Will young people who acquire vocational interests as a 
result of this initiative be offered any support to pursue their 
cultural industry aspirations?

4.3 Refinements to the elements of cultural   
 entitlement  

(See Fig. 2)

All those involved in the consultation offered feedback on the 
cultural entitlement elements identified in the discussion tool 
(see Fig. 1 ); particularly where they felt there was ambiguity. 
While the simplicity and openness of the statements is 
attractive, some phrases such as ‘culture’ and ‘cultural diversity’ 
are particularly open to interpretation. Cultural entitlement 
and arts entitlement are not synonymous phrases.  Particular 
organisations championed the foregrounding of particular 
elements e.g. the science and technological features of 
the cultural industries because they feel they have been 
overlooked in the past and need to carry more weight now.

There were queries about how young people can connect 
with their cultural heritage and those of others and how the 
involvement of museums, libraries, faith settings and heritage 
sites can be woven into this work.  The importance of learning 
beyond the classroom was emphasised as was the potential 
of young people to influence the creative work of cultural 

organisations.  To what extent have young people been 
consulted?  Pathfinder schools could make confirming these 
elements their first task.

 To assure fair access to this wide range of learning 
experiences would require a detailed preparatory audit 
and mapping exercise as a pre-cursor to establishing a 
tight, needs–led delivery framework fully owned by schools 
involved.  This initiative would need to move on beyond being 
a bolt-on feature to become integrated into wider cross-
curricular school improvement strategies and school life more 
generally. Many people were keen to explore various delivery 
and quality assurance models.

5 Recommended Next Steps

Relationship of this work to the recommendations of the 
Thurrock Education Commission

This report contributes to the planned authority-wide 
conversations focusing on the development of an 
inspirational and actionable vision for Thurrock education. 
The research team recognise the local challenges identified by 
the Thurrock Education Commission; the need for increased 
collaboration between schools and peer to peer learning; 
issues around fair access; the perceived lack of aspiration and 
progression; children and young people’s paucity of cultural 
experiences and the general need to raise expectations.

Recommendation One

The live consultation processes which are embedded in this 
research and the consequent realisation of considerable 
consensus amongst headteachers and cultural partners 
build a compelling case for change with regard to cultural 
entitlement of young people.   In line with recommendation 
one of the commission, ambitious ideas have been generated 
amongst schools and cultural partners to work together to 
broaden and deepen the curriculum in a creative way and 
thus develop children’s imagination, accelerate their progress 
and encourage wider aspirations. This initiative will both 
build on existing good practice and also make available new 
cultural learning opportunities to Thurrock’s pupil population.

Recommendation Three

Through its collaborative structure, the innovative 
partnership approach of pathfinder schools and building 
in of opportunities for reflective practice this ambitious 
initiative will make a strong contribution to recommendation 
three ‘grow the role of schools themselves as the leaders in 
supporting other schools to improve’. 
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Recommendation Four

The opportunities this initiative will offer for teachers to 
expand their professional ‘toolkit’, build  new working 
relationships with cultural partners and expand their own 
networks of like-minded professionals will increase job 
satisfaction and motivate staff to see Thurrock as an unusual 
and exciting place to work.

Recommendation Six

By the spring of 2015 there will be many opportunities 
to celebrate how pathfinder schools have increased and 
deepened children and young people’s cultural learning 
experiences.  The essential ‘rolling out’ and expanding of this 
initiative to all Thurrock schools will need  actual and virtual 
platforms where success can be celebrated and good stories 
about best practice told.

Thurrock Education Alliance

In their quest to ‘accelerate and sustain transformation in 
education in Thurrock’ this new group, once formed, will 
need to have a formal relationship to this initiative and be 
represented in both ‘monitoring’, ‘shaping’ and evaluative 
conversations.

Programme Governance

The draft partnership model (see Fig. 3) illustrates the 
relationship between partners and their key responsibilities.  
It is recommended that the cultural entitlement initiative has 
a monitoring and evaluation group (made up of investors 
and wider membership drawn from the Thurrock Education 
Alliance) and a steering and shaping group (chaired by 
the delivery agency and involving pathfinder schools and 
cultural partners).  There may be a small amount of overlap of 
membership between these two groups to ensure effective 
communication between them.

The Partners

Pathfinder schools (see appendix B)

Currently 19 schools have expressed an interest in being a 
pathfinder school:

•		 Six	secondary
•			 One	SEN
•		 11	primary
•		 One	family	of	schools.	Gateway	Learning	Community,		
 with one secondary and four primary.

At the point of commitment to invest this group may become 
smaller due to circumstantial or financial constraints. 

Budgeting has been based around 19 participating schools.

Cultural Organisations (see appendix A)

•		 21	arts	and	cultural	organisations

•		 One	museum,	which	has	applied	to	be	a	World		 	
 Heritage Site.

•		 Four	music	organisations.	All	of	which	are	NPOs

•		 Two	theatre	venues.	One	which	is	applying	to	be		 	
 NPO.

•		 Two	visual	arts.	Both	of	which	are	NPOs

•		 Four	theatre/	drama.	Two	of	which	are	NPOs

•		 Three	combined	arts.	Two	of	which	are	NPOs

•		 Two	literature/story	making.	One	of	which	is		 	
 applying to be an NPO

•		 One	Music	Education	Hub

•		 One	regional	agency

•		 One	non-arts	form	specific	

•		 Four	touring	companies	-	music;	dance;	physical		 	
 theatre; theatre and animation.

Plus one delivery agent, which is to be decided. 



 
 
 
 
 

 
Cultural Entitlement 

 
 
Suggested timeline for Implementing Cultural 
Entitlement Initiative 
 
 
Stage 1 
 
§ Draft report presented for feedback 
 
§ Final report laid out 
 
§ Executive summary produced 
 
Stage 2 
 
§ Pilot Programme Approved 
 
§ Roles and responsibilities agreed 
 
§ Governance agreed 
 
§ Funding identified 
 
§ Brief drawn up for external project 

management/delivery organisation and 
circulated 

 
§ Evaluator identified 
 
Stage 3 
 
§ Terms and conditions for schools interested in 

being pathfinder schools drafted and 
distributed requesting a formal commitment 
and establishing two key diary dates 

 
§ Update provided to cultural providers who have 

expressed an interest and verbal commitment 
requested.  Meeting date set for cultural 
providers to discuss the programme and their 
potential role 

 
§ Delivery agent identified and contracted 
 
Stage 4 
 
§ Pathfinder schools commit to the programme 
 
§ ROH Bridge meet with all involved cultural 
 
 
 

§         providers to introduce the delivery        
       organisation, the programme,    
       expectations and provide team  
       building and networking   
       opportunities  
 

Stage 5       This is a 6 week development phase   
                    where:- 
 

§ ROH Bridge meets with all ‘cultural 
champions’ to introduce the delivery 
organisation, programme, expectations 
and provide team building and 
networking opportunities.  The group 
set their ‘mapping’/audit task to 
complete before the development day. 

 
§ Development Day or 24 hour 

residential; Cultural Champions and 
Cultural Partners                                    
– Objective: building mutual 
understanding and deepening 
awareness of local learning needs and 
cultural opportunities. 

 
§ Tasters, if required, and full programme 

development School Curriculum 
Planning completed 

 
§ Learning groups identified 

 
 

Stage 6      Academic Year 2014/15 
 

§ Two term programme delivery phase 
followed by 6 week evaluation 
completion phase. 

 
§ Planning for wider roll out. 

 
 
 
 



 
 
 

 
 
 
 
Suggested Roles and Responsibilities 
 
ROH Bridge | Initial research, investor, governance and 
key stakeholder 
 
Thurrock Council | Investor, governance and key 
stakeholder 
 
High House Production Park | Governance and key 
stakeholder 
 
The Backstage Centre | Governance and key 
stakeholder 
 
Pathfinder schools | Investors and key stakeholders 
 
Cultural providers | Key stakeholders 
 
Delivery agency | Programme management 
 
Research organisation | monitoring and evaluating, 
both formative and summative 
 
Thurrock Education Alliance | Governance 
 
6            Funding model 
 
The first phase of the initiative based around pathfinder 
schools will be approx 12 months. 
ROH Bridge² can currently only fund work to 
March 2015 due to funding cycles, however 
would be able to invest over two financial years – 
2013/14 and 2014/15 – and up to 50% of overall 
investment. 
 
Estimated Standard Costs for 19 schools   
involved in the pathfinder initiative. 
 
£95,000 – delivery, based on an allocation of up 
to £5,000 creative work per school. 
 
£34,000 – project management 
 
£10,000 – evaluation costs 
 
Total:   £139,000 
 
ROH Bridge have invested £60,000 – across two 
financial years – in response to a matching investment of 
£60,000 – also across two 
Financial years – by Thurrock Council.  This would 
leave £19,000 to be raised by Thurrock schools. 
 
Each pathfinder school will make a one-off financial 
contribution to a central pot.  It is suggested that this is 
based on a flat rate of £400 + £1.20 per pupil on roll. 
 
The pathfinder is funded by contributions as follows:- 
£60,000 ROH Bridge; £60,000 Thurrock Council; 
approximately £19,000 schools collectively. 

 A menu of cultural learning opportunities is developed during 
the development phase.  All activities will link to needs 
identified in development days and relate to one or more of 
the cultural entitlement elements.   
 
Cultural learning opportunities will have the actual price 
allocated to them so that schools are aware of real costs 
associated with the work. 
 
Each school will have a ‘virtual’ budget of up to £5,000  to 
tailor cultural experiences to pupils’ needs.  This helps to 
encourage new cultural spending patterns.   
 
Schools will select their activities based on the 
mapping/needs analysis exercise they will have conducted in 
the spring.  If they want to access additional offers above and 
beyond their financial allocation, they will need to make a 
larger financial contribution.  This negotiation will happen in 
the summer term. 
 
In conclusion 
 
There is a sense of urgency to move this work to the next 
stage and ROH Bridge is happy to continue brokering this 
initiative until the delivery organisation is in place.  Over the 
next three months ownership of the initiative needs to pass to 
the pathfinder schools and the cultural sector partners. 
 
Expectations have been set up which need to be nurtured.  
Choices of funding and partnership model need to be made.  
Resources have to be set aside by schools. 
 
2014/15 is going to be an exciting year. 
 
 
 

 



Appendix A: Organisations interviewed by Royal Opera House Bridge 
  
This is an 83% response rate from those organisations that we contacted 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Name of 
organisation 
 

Key contact Current status 
(NPO) 

Art forms 

ROH Thurrock Matt Lane NPO Combined arts 

NSA Emily Malcolm NPO Non Art Form Specific 

Thameside Theatre Mark Allinson  Theatre venue 

Music Hub Richard Brittain Music Education 
Hub 

Music 

Metal Colette Bailey NPO Visual Arts 

Impetuous Kinship Daryl Branch  Drama + Performance 
Arts 

Orchestras Live Stuart Bruce Touring NPO Music 

Pop Up Festival Dylan Calder  Literature 

Studio 3 Arts Liza Vallance/ Rosie  NPO Combined Arts 

Make Believe Arts Trish Lee  Theatre and Drama 

Jasmin Vardimon Lauren Baldock/ 
Rebekah Jones 

Touring NPO Dance 

RIFCO Brian and Pradesh NPO Theatre/Drama 

Gulbenkian Theatre Liz Moran  Theatre venue 

Hungry Arts Ros Green 
 Combined arts 

CHDT Richard Holdsworth MPM (an associate 
with Brighton as 
lead MPM) 

museum 

Theatre Royal 
Stratford East 

Jan Sharkey Dodds NPO Theatre/Drama 

Discover Dawn Ingleson 
 Story-making 

East London Dance Kirsty Anderson-Tyrell 
 Dance 

Gecko Becca Gibbs NPO Theatre  

Firstsite Judith Merritt NPO Visual Arts 

Oily Cart Alison Garratt/Kathy 
Everitt 

Touring NPO Theatre 



 
Appendix B: List of schools and academies interviewed by ROH Bridge 
 

School 
Contact name 

Type 

Ockendon Academy Barbara King secondary 
Beacon Hill Sue Hewitt special 
Gateway Learning 
Community Trust  

Debbie Bull secondary and four 
primary 

Stifford Clays Anthony Peltier primary 
Giffards Primary Nicky Haslam primary 
Harris Academy Nicola Graham secondary 
Hassenbrook Michelle Bamber secondary 

St Clere’s 
Alex Pavitt (Assistant 
Headteacher) 

secondary 

East Tilbury Infant & Junior Louise Coates primary 
William Edwards Steve Munday secondary 
Grays Convent Dawn Collis secondary 
Stanford le Hope Linda Moore primary 
Hathaway Academy James Howarth secondary 
Woodside Academy Ed Caines primary 
Kenningtons   primary 
Benyon Natalie Sansom primary 
Deneholm Susan Basnet primary 
Aveley Nicola Shadbolt primary 
Bulphan  Laura Fishleigh primary 
St Thomas of Canterbury  primary 
Bonnygate   primary 
Orsett CE  Lallie Godfrey primary 

 
The first twelve schools were interviewed on school site while the italicised primary schools 
volunteered for involvement after having received a presentation at a primary heads meeting 
at the Orsett Hall Hotel on 26.11.13 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
Appendix C: List of schools and academies that have expressed an interest in being a 
pathfinder school 
 
Pathfinder schools  School type 
Ockendon Academy secondary 
Beacon Hill special 
Gateway Learning 
Community Trust  

secondary and four 
primary 

Stifford Clays primary 
Giffards primary 
Harris Academy secondary 
Kenningtons  primary 
Deneholm primary 
Aveley primary 
Bulphan primary 
St Thomas of Canterbury Catholic primary 
Bonnygate  primary 
Orsett CE  primary 
Woodside Academy primary 
Hassenbrook secondary 
St Clere’s secondary 
East Tilbury Infant and 
Junior 

primary 

William Edwards secondary 
Grays Covent secondary 

 
 
 



Appendix D:  
 
Statistical overview of Arts and Cultural organisations consulted 
 
Direct contact with 21 arts/cultural organisations of which: 

• 11 are current NPOs and will be re-applying 2014  
• Two are applying for the first time to be an NPO 2014 
• 11 would happily write a Thurrock commitment into their NPO bid but four would need 

to seek authorisation from ACE or their own board but see this as a paper exercise 
• Five of the non-NPOs have already or would make reference to Thurrock in their 

strategic and business plans 
• Two organisations out of the 14 are project funded but both have been in existence 

for over 4 years and would commit to Thurrock  
• Nine of the 21 are currently working in Thurrock 
• One has recently worked in Thurrock 
• 100% would be interested in being part of a Thurrock cultural entitlement offer 
• All 21 organisations agreed to a bespoke offer with a long term commitment to 

making a difference in Thurrock 
 
Who we have talked to:  

• One museum (applied to be a World Heritage Site) 
• Four touring companies: music, dance and two theatre/drama (all NPOs) 
• Two theatre venues (one applying to be NPO) 
• Two visual arts (NPO) 
• Four theatre/ drama (two NPO) 
• Three combined arts (two NPOs) 
• Two literature/ story making (applying to be NPO) 
• One music education hub 
• One non art form specific (NPO) 
• One regional agency – Dance 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 




